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Where?

The concept of flowcharting programming was
developed at the Lovaas Institute for Early
Intervention. Scott Wright, CEO of the Lovaas
Institute made this practice an integral
component of training for staff that were in
the consultant/supervisor training program.



What is Flowcharting?

. Flowcharting is a skill that allows the person
developing and designing an individual
earner’s programmin
Dl cture.”

. Provides a relational perspective on the
whole program.

. Helps to identify skill excesses and deficits.




Flowcharting

How does it work?

- The programs are noted in a left to right
manner allowing the programmer to see all
current and future skills across skill domains.

How Often Should a Flowchart be Developed?

- Twice a year with adjustments as needed along
each six month period.



Flowcharting

Specifics:
- Prior to noting any programs on the chart

identify any and all prerequisite skills for each
program.

- Once the prerequisites have been identified,
you may need to conduct a baseline measure
across the prerequisites.



Flowcharting

Specifics:
- Each chart should reflect the current and
potential programs for the next six months.

- This is a fluid document and will need
adjustments as the learner meets or exceeds
projections.



Flowcharting

- If the learner does not demonstrate
prerequisite skills, these skills will need to be
taught prior to introducing more difficult
programs.

-Exampl e: You want t he
did you do I n school

- What are the prerequisites to answering this
guestion?



What did you do in school today?

Potential Prerequisite Skills

1. What: all matching programs, receptive
identification of objects and pictures,
expressive labeling (tacting) of objects and
pictures, functions, locations, wh
discrimination




What did you do in school today?

Potential Prerequisite Skills

2. did: receptive actions, expressive actions,
go/went, past tense — 2D regular, past tense
regular —child actions, all past tense must be
generalized and a time delay implemented to
build skill of remembering, (possibly other
verb tense programs depending on the child)



What did you do in school today?

Potential Prerequisite Skills

3. you: basic receptive and expressive pronouns,
body parts (this is where the pronoun
teaching starts), prepositions (possibly others
depending on the child)



What did you do in school today?

Potential Prerequisite Skills
4. do: similar prerequisites to did

5. in: prepositions, receptive labels, receptive
colors, receptive shapes

6. school: picture labels, room labels, people
labels, receptive community locations




What did you do in school today?

Potential Prerequisite Skills

7. today: temporal discriminations (today, vs.
yesterday, vs. tomorrow), a vast number of
prerequil sites..

Prior to answering this kind of question in a
natural (i.e., untrained) manner, the learner
requires a number of prerequisites.



Flowcharting

Specifics:
- Be sure to note on a separate sheet both the
long and short term rationale.

- Short term: refers to the goal of the specific
program.

- Long term: refers to how this skill will help the
child in day-to-day home and/or school life.




Flowcharting

Format

- Use an 8.5 x 11 sheet of paper turned
lengthwise.

- Note the current program list along the left
side of the paper separate by skill domain.

- Plot upcoming programs on the flowchart



Flowcharting

Format

- Draw arrows from prerequisite programs into
upcoming programs where applicable.

- Project introduction dates of programs based
on the child’'s acqul s

- Generate short and long term rationale for
each program within each skill domain.



Flowcharting

Additional Notes:
- Include acquisition data in your rationale.

- Try to limit the total number of programs
practiced to ~1 program per ~2 hours of
therapy. This is a flexible number and can be
adjusted as needed, butitis a good place to
start (~15-18 programs per 40 hr. week).
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Sample Flowchart
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What is Rate of Acquisition?

- Rate of acquisition refers to how quickly a
learner masters and generalizes skills within a
program, a skill domain or across the overall
program.

- Easiest calculation is:
Total number of responses/total days



Rate of Acquisition Example
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Rate of Acquisition and IEP Goals

Use this calculation to determine how long it
may take a learner to acquire and generalize
skills and then use these calculations to
determine the potential dates of mastery for
individual goals in the IEP.



Sample Early Learner Prior to Charting

Documents\Presentations\sample early learner.pdf
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Sample Early Learner Flowchart after Calculating the Rate of Acquisition (final draft)

— N

W ‘C\ AR RAZCN e A S A o
SWMIW)RL—AQMAOT " S :§’ E
-~ - v J—EDW:" ) N.,N\e’ '.\AL,\—QC@\I >
P A =] e R
e —=|vEnd. e
ey . e |
@\ | g Tooree \p” sdag >
% \ ; Areece - ;qw B
AmA L AA (ot Epovs o S\ 5 _
p&t ,ac‘é,,:‘c. #ML( 12 % pdnk)w k— (e_>-°[
r Lo | %—»\Z&Z / %ezw\ T
o) S ‘ Ei / ;‘ !n ;@ 3.15\
e \ 30D —>30
Coompii n 2020 e ﬁ,@
W\fw’ G, \ ""”'g;;:\\:‘;\“ \ m_\
AL Howae - S |
e iz Gl ||
“ ( A \QQ W [BOY
@—ﬁﬁ x iy Sl i é“mwi >
: 5
& e .
V@W‘UOQ 2011, 2013, o

014 Ray Cepeda



Sample Set of Initial Programs for the Early Learner

- Manding
- Come Here (between two people)
- Coming to the Chair

- Eye Contact (preferably practiced in the context of
manding)

- Puzzles

- Non-verbal Imitation (objects)
- Matching (objects)

- Task Completion

- Incidental Teaching/NET



Why those programs?

1. Manding:Development of functional
communication, eye contact, potentially reduce
probl em behavior, teac

2. Come Heré¢between two people): increase
compliance, increase on-task behaviors when
distance is increased, low response effort early
receptive language skill, prerequisite for building
ot her “safety” skills



Why those programs?

3. Coming to the Chair:
Start this in phases:

a. Place highly preferred items on the table
until the learner is motivated to go to the
table.

b. Systematicallyncrease time at the table with
play and possibly a DVD player.cbb

c. Systematicallyade in demands.




Why those Programs?

4. PuzzlesBuilds on-task behavior, task
completion skills, problem solving.

- Be sure to pre-test every new puzzle until the
learner is attempting to solve the puzzles
without specific teaching.



Why those Programs?

5. Nonverbal Imitation:increase on-task
behaviors, attending to the teacher, teaches
generalized imitation skills that are a
necessary prerequisite for building skills
across domains.

6. Matching:Attending to stimuli, attending to
features of stimuli, working in large field sizes,
t hings that “go toget
“*same”, | earn to “ mat



Why those Programs?

/. Task Completionincrease on-task behavior,
can be used to focus on reduction of
stereotypic and repetitive behaviors,
prerequisite for toy play and other programs,

prerequisite for self-help routines, object
manipulation.

8. Incidental Teaching/NETeach learner to use
all of the skills acquired in DTI, use language
under discriminative AND MP control.



Get the learner moving!

Scientific research shows that exercise
iIncreases the fitness level and development
of brain cells, and benefits the hippocampus
(a seahorseshaped brain structure) which is

vital for memory and learning.

http://www.edukey.net/early-childhood-development/brain-mind-development/emotional-
development-social-skills/



Programming

Non-verbal Imitation

Sb: “Do t hi s’ | nstruct

object or gross motor or fine motor
movement ."”

R: The learner waits until the entire S® has been
compl eted and then 1T
movement.



NVI: Actions
on Objects

\ 4

A 4

A 4

A 4

A 4

A 4

\4

\ 4




NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

A 4

A 4

A 4

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

Receptive
Instructions
Sequence
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NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

NVI: 2step
Actions on
Objects

A 4

A 4

A 4

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

Receptive
Instructions
Sequence
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Programming

Non-verbal Imitation¢ 2 step

SP1 . “Do this and this”
R1: Imitation of the gestures/actions

P: Non-verbal Imitation.

Prompt: Wait until the learner has performed the first part of the R before giving
the second part of thePS

SP2 “Do this” while performi ng two
R2: Imitation of the gestures/actions.

Note: The response should not begin until after the second part oPike S
completed.

e | f Learner starts to r e%spopdelderingr I 0
the SP, tell him "Wait". Wait approximately two-three seconds prior to
restating the SP. Repeat as necessary until Learner is waiting for the entire
SP to be completed.

e | f Lear ner c aPnobacampletedfti@mintrodhcetwoestet 1 r
chains that involve at least one of the actions to occur away from the table
(e.g., clap and turn the light off/on).

e Once Learner can consistently dem
include actions at and away from the table. Introduce three step actions.



NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

One-Step
Receptive
Instructions:
Actions on
Objects

NVI: 2step Novel
» Actions on »| Imitation of 2-step
Objects Actions on Objects
Receptive
Instructions
Sequence

A 4
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NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

Generalize to
Imitation of Play
Sequences/Play

Stations*

One-Step
Receptive
Instructions:
Actions on
Objects

NVI: 2step Novel
» Actions on »| Imitation of 2-step
Objects Actions on Objects
Receptive
Instructions
Sequence

A 4
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o To To ToDoToDo Do Do Do Do

To

Playstations

Play Stations
Instructor Lead

* This program should teach Learner to follow his peers from activity to
activity.

Instructors should set-up two games (stations) approximately six feet from
each other.

Bring Learner into the play-room.
Deliver the SP; “Stay with me.
Instructors should begin to play one of the games with Learner.

After approximately 2 minutes, the instructor should then walk/move to
the other game/activity; Learner should follow.

If Learner follows instructor, deliver verbal praise and play the game with
him.

If Learner does not follow, prompt by delivering the SP: “Switch?”
wi th me."”’

Once the instructor is ready to switch activities, they should deliver a
natural verbal cue (e.g. “Wow! L
games, | want to play that!”) th

Once Learner is consistently switching between two stations, increase the
number of stations to three, then four and then five.

Once Learner is consistently switching between five stations with an
instructor, a peer shouldheintroduced:

o
e



Play Stationg: Instructor Guide/Peer lead

e I nstructors shoul d
practice.

e | nNnst r u-€ 8tndges selbctagaymes.

e | nstr uc-tpgamss, playavithp--- s et
and his peer, initiate switching, but now, the
peeris prompting----t o “ St ay wi t

e (O Rn-caed peer are switching between five
stations, introduce the next level.



Play Stations Peer Lead

e At this | evel, l NsSstruct
play.

e Peer should be coaehed

e - and peer should choose their own games/activities,
instructors should help with set-up.

e Once play begl ns, peers
whatever pace they feel comfortable with.

e -}-#floes not switch, peer should prompt ---- to do so.

e | f peer r equli-+ansaskdnstractom | |
should feel free to whisper an idea to the peer, and
then fade back as quickly as possible.




General Guidelines for Play Stations
. Have fun!

elnitially, play will | ook a
object at the initial level is for ---- to cue into the instructor
switching and then switch without being prompted.

e Whenever i nstructors are |
enthusiastic about playing, and they should also model
appropriate play | anguage (
“Hey, | think you’re cheat.
picture on card).”, “1 only

e - should receive enthusiastic verbal praise for switching
independently.

e Deli ver differenti al rei nf

e Once the peer has been 1 nt

contact reinforcement (i.e., verbally) for sharing, staying with
each other, staying together etc.



NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

NVI: 2step
Actions on

Objects

A 4

Imitation of 2-step
Actions on Objects

Novel

NVI OneStep
Gross Motor
Imitation

A 4

A 4

Generalize to
Imitation of Play
Sequences/Play

Stations

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

Receptive
Instructions
Sequence
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NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

Generalize to
Imitation of Play
Sequences/Play

Stations

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

NVI: 2step Novel
» Actions on » Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor
Imitation
Receptive
Instructions
Sequence

A 4
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NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

Generalize to
Imitation of Play
Sequences/Play

Stations

NVI2 step Gross
Motor Imitation

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

NVI: 2step Novel
» Actions on » Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor
Imitation
Receptive
Instructions
Sequence

A 4
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NVI: Actions
on Objects

Novel
Imitation with
Objects

A 4

A 4

Generalize to
Imitation of Play
Sequences/Play

Stations

NVI2 step Gross
Motor Imitation

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

NVI: Follow the
Leader

NVI: 2step Novel
» Actions on » Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor
Imitation
Receptive
Instructions
Sequence

A 4
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Programs

Follow the Leader

SP: “Do t hi s.” | nstruct
actions.

R: Learner maintains on-task behavior and
continues to imitate actions until the
Instructor stops.



\ 4

Generalize to
Imitation of Play
Sequences/Play

Stations

NVI2 step Gross
Motor Imitation

NVI: Actions Novel
on Objects Imitation with
Objects
NVI OneStep
Fine Motor >
One-Step
Receptive
Instructions:
Actions on
Objects

A 4

NVI: Follow the
Leader

NVI: 2step Novel
» Actions on » Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor
Imitation
Receptive
Instructions
Sequence

A 4
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NVI: Actions
on Objects

Novel
Imitation with
Objects

NVI OneStep
Fine Motor

Novel
Imitation of

A 4

Fine Motor
Actions

\ 4

Generalize to
Imitation of Play
Sequences/Play

Stations

NVI2 step Gross
Motor Imitation

One-Step
Receptive
Instructions:
Actions on
Objects

A 4

NVI: Follow the
Leader

NVI: 2step Novel
» Actions on » Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor
Imitation
Receptive
Instructions
Sequence

A 4
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NVI: Actions
on Objects

Novel
Imitation with
Objects

NVI OneStep
Fine Motor

Novel
Imitation of

A 4

Fine Motor
Actions

A 4

NVI: 2step Novel
Actions on »| Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor

Imitation

\ 4

Generalize to
Imitation of Play
Sequences/Play

Stations

NVI2 step Gross
Motor Imitation

One-Step
Receptive
Instructions:
Actions on
Objects

NVI 2step Fine
Motor Imitation

\4

A 4

Receptive
Instructions
Sequence

A 4

NVI: Follow the
Leader
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NVI: Actions
on Objects

Novel
Imitation with
Objects

NVI OneStep
Fine Motor

Novel
Imitation of

A 4

Fine Motor
Actions

A 4

Generalize to
Imitation of Play
Sequences/Play

Stations

NVI2 step Gross
Motor Imitation

One-Step
Receptive
Instructions:
Actions on
Objects

NVI: 2step Novel
Actions on »| Imitation of 2-step >
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor of One-Step
Imitation Gross Motor >
Imitation
NVI 2step Fine NVI One Step
Motor Imitation > Oral Motor
Imitation

A 4

Receptive
Instructions
Sequence

NVI: Follow the
Leader
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NVI: Actions
on Objects

Novel
Imitation with
Objects

NVI OneStep
Fine Motor

Novel
Imitation of

A 4

Fine Motor
Actions

A 4

One-Step
Receptive
Instructions:
Actions on
Objects

NVI: 2step Novel Generalize to
Actions on » Imitation of 2-step > Imitation of Play
Objects Actions on Objects Sequences/Play
Stations
NVI OneStep Novel Imitation NVI2 step Gross
Gross Motor of OneStep Motor Imitation
Imitation Gross Motor >
Imitation
NVI: Follow the
Leader
NVI 2step Fine NVI One Step
Motor Imitation > Oral Motor
Imitation Novel Imitation of
Oral Motor
Movements

\ 4

Receptive
Instructions
Sequence
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NVI: Actions
on Objects

Novel
Imitation with
Objects

NVI OneStep
Fine Motor

Novel
Imitation of

A 4

Fine Motor
Actions

A 4

One-Step
Receptive
Instructions:
Actions on
Objects

NVI: 2step Novel Generalize to
Actions on » Imitation of 2-step > Imitation of Play
Objects Actions on Objects Sequences/Play
Stations
NVI OneStep Novel Imitation NVI2 step Gross
Gross Motor of OneStep Motor Imitation
Imitation Gross Motor >
Imitation
NVI: Follow the
Leader
NVI 2step Fine NVI One Step
Motor Imitation > Oral Motor
Imitation Novel Imitation of
Oral Motor
Movements

\ 4

Receptive
Instructions
Sequence

2-Step Ora
Motor
Movements
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NVI: Actions
on Objects

Novel
Imitation with
Objects

NVI OneStep
Fine Motor

Novel
Imitation of

A 4

Fine Motor
Actions

A 4

Generalize to
Imitation of Play

\ 4

Sequences/Play
Stations

NVI: 2step Novel
Actions on »| Imitation of 2-step
Objects Actions on Objects
NVI OneStep Novel Imitation
Gross Motor > of One-Step
Imitation Gross Motor

NVI2 step Gross
Motor Imitation

A 4

One-Step
Receptive
Instructions:
Actions on
Objects

NVI 2step Fine
Motor Imitation

\ 4

Receptive
Instructions
Sequence

Imitation
NVI: Follow the
Leader
NVI One Step
> Oral Motor
Imitation Novel Imitation of
Oral Motor
Movements

Introduce Novel
2 step
combinations
and/or 3 step
imitations.
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Matching

SP: Instructor presents learner with an object or
pi cture and says “ mat

R: Learner places the object or picture with or

on the corresponding object or picture in the
field.

Potential SPs that can be used:
“Match.. (1tem)”, “Put



Matching




Matching




Identical Object

Matching

\4

Novel Identical

Matching

Object Matching

v
v

v

\ 4

Object and
Picture
Identification and
Labeling
Sequence

 »

58
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Identical Object

Matching

Matching

Novel Identical Identical Picture
Matching

\ 4
v
v

Object Matching

v
v

Object/Picture

Identification

Sequence  ’
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Identical Object

Matching

Novel Identical

Matching

\4

Object Matching

Identical Picture Novel Identical
> Matching »  Picture Matching
§> ;

v

A 4

Object/Picture
Identification
Sequence

 »
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Identical Object

Novel Identical

Matching

Matching Objects to
Pictures

Matching

\4

Object Matching

Identical Picture Novel Identical
> Matching »  Picture Matching
§> ;

v

A 4

Object/Picture
Identification
Sequence

 »
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Identical Object

Matching

Matching Objects to
Pictures

A4

Novel Identical

Matching

Object Matching

Matching Novel Objects to
Novel Pictures

Identical Picture Novel ldentical
> Matching »  Picture Matching
—> ;

\ 4

Object/Picture
Identification
Sequence

 »
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Identical Object

Matching

Matching Objects to
Pictures

A4

Matching

Novel Identical Identical Picture Novel Identical
> Matching »  Picture Matching
Object Matching
Matching Novel Objects to Matching Pictures to
R Novel Pictures Objects >

A 4

Object/Picture
Identification
Sequence

 »
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical Identical Picture
Matching

A 4

Object Matching

Novel Identical
Picture Matching

A 4

Matching Novel Objects to
Novel Pictures

Matching Pictures to
Objects

_—N
\ 4

Object/Picture

Identification
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical Identical Picture
Matching

A 4

Object Matching

Novel Identical
Picture Matching

A 4

Matching Novel Objects to
Novel Pictures

Matching Nonidentical
Pictures

Matching Pictures to
Objects

_—N
\ 4

Object/Picture

Identification
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical

Object Matching

A 4

Identical Picture
Matching

Novel Identical
Picture Matching

A 4

Matching Nonidentical
Pictures

Matching Novel Objects to

Novel Pictures

y

Matching Novel
Non-identical Pictures

Matching Pictures to
Objects

Object/Picture
Identification
Sequence

A 4
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical

Object Matching

A 4

Identical Picture
Matching

Novel Identical
Picture Matching

A 4

Matching Nonidentical
Pictures

Matching Novel Objects to

Novel Pictures

y

Matching Novel
Non-identical Pictures

Matching Pictures to
Objects

Object/Picture
Identification
Sequence

A 4

Sorting Nonidentical
Pictures
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical Identical Picture
Matching

A 4

Object Matching

Novel Identical
Picture Matching

A 4

Matching Novel Objects to
Novel Pictures

Matching Nonidentical
Pictures

Matching Pictures to
Objects

Matching Novel
Non-identical Pictures

y

A 4

Sorting Nonidentical
Pictures

Object/Picture

Category
Matching

Identification
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Sequence  ’
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical Identical Picture
Matching

A 4

Object Matching

Novel Identical
Picture Matching

A 4

Matching Novel Objects to
Novel Pictures

Matching Nonidentical
Pictures

Matching Pictures to
Objects

Matching Novel
Non-identical Pictures

y

A 4

Sorting Nonidentical
Pictures

Object/Picture

Category
Matching

Identification
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A 4

Matching Novel Pictures
to Novel Objects

Sequence  ’

Category Sorting
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Identical Object

Matching

Matching

Matching Objects to
Pictures

A4

Novel Identical Identical Picture
Matching

A 4

Object Matching

Novel Identical
Picture Matching

A 4

Matching Novel Objects to
Novel Pictures

Matching Nonidentical
Pictures

Matching Pictures to
Objects

Matching Novel
Non-identical Pictures

y

A 4

Sorting Nonidentical
Pictures

Object/Picture

Category
Matching

Identification
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A 4

Matching Novel Pictures
to Novel Objects

Category Sorting
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Sequence
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Receptive
Action Labels
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Receptive
Action Labels

Expressive
Action Labels

©20009. 2011, 2013 ,2014 Ray Cepeda

72



Receptive
Action Labels

Expressive
Action Labels

Receptive
Book Actions

Documents\CLIENTS\Client Videos\Joseph C 7 2 09\Joseph practing responses for Exp Actions.MOV
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Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV
Documents/CLIENTS/Client Videos/Joseph C_7_2_09/Joseph_practing responses for Exp Actions.MOV

Action

Identification
Receptive Expressive .| Instructor
Action Labels Action Labels " Actions
Receptive Expressive
Book Actions ”| Book Actions
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Reversed

Action . _
Identification | | ~ Action
Identification
Receptive Expressive .| Instructor | . :
Action Labels Action Labels " Actions g AT
Receptive Expressive Generalize
Book Actions » Book Actions

Across Media




Reversed

Action . _
Identification | | ~ Action
Identification
Receptive Expressive .| Instructor | . :
Action Labels Action Labels " Actions g AT
Receptive Expressive Generalize
Book Actions » Book Actions

Across Media

%

Receptive
Present
Progressive
Action ID




Reversed

Action . _
Identification | | ~ Action
Identification
Receptive Expressive Instructor R . .
Action Labels Action Labels Actions g AT
Receptive Expressive Generalize
Book Actions Book Actions

Across Media

Receptive
Present
Progressive
Action ID

Expressive
Present
Progressive
Action ID




Reversed

Action . _
Identification | | ~ Action
Identification
Receptive Expressive Instructor R . .
Action Labels Action Labels Actions g LIRS
Receptive Expressive
Receptive Expressive Generalize Present Present
Book Actions Book Actions el e Progressive Progressive
Action ID Action ID
Go/Went
P: R/E Room

Labels




Action - Revgrsed
Identification | | ~ Action
Identification
Receptive Expressive .| Instructor | . :
Action Labels Action Labels [\ |  Actions pg NI ACHEIE
Receptive Expressive
Receptive Expressive Generalize Present Present
Book Actions [ Book Actions el e Progressive Progressive
Action ID Action ID
Go/Went
P: R/E Room

Labels

Past Tense
2D Regular

v
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Go/Went
P: R/E Room
Labels

Past Tense
2D Regular

Regular
Past Tense Regular Past Tense Irregular
Instructor Past Tense 2D | | »| Past Tense
: : rregular
Actions Child Actions Instructor
Actions
Past Tense > Across
Book Actions Media rzgLer
Past Tense
Book Actions

Irregular
Past Tense
Child Actions

Mixed Regular
and
Irregular Past
Tense Verbs

Generalize
Across
Media

A 4

Mixed Regular

and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

Mixed Regular
and
Irregular Past
Tense Verbs

Generalize
Across
Media

Past Tense Regular
2D Regular »| Past Tense Regular Past Tense Irregular
Instructor Past Tense 2D | | »| Past Tense
i : rregular
Actions Child Actions Instructor
Actions
Past Tense >  Across
Book Actions Media il
Past Tense
Book Actions
> Future
Tense

A 4

Mixed Regular

and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Past Tense Regular
2D Regular »| Past Tense Regular Past Tense Irregular
Instructor Past Tense 2D | | »| Past Tense
: : rregular
Actions Child Actions Instructor
Actions
Past Tense > Across
Book Actions Media rzgLer
Past Tense
Book Actions

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Mixed Regular
and
Irregular Past
Tense Verbs

Future

Generalize
Across
Media

A 4

Tense

Go/Went
+Action

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Past Tense Regular
2D Regular P Past Tense Regular Past Tense Irregular
Instructor Past Tense 2D Irreqular »| Past Tense
: : egula
Actions Child Actions Instructor
Actions
Past Tense >  Across
Book Actions Media Iregular
Past Tense
Book Actions
Mixed Regular
and > Future
Irregular Past Tense
Tense Verbs
Go/Went
+Action
Generalize
Across
el Double Past
Tense
Regular and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Past Tense Regular
2D Regular P Past Tense Regular Past Tense Irregular
Instructor Past Tense 2D | lar »| Past Tense
: : rregula
Actions Child Actions Instructor
Actions
Past Tense >  Across
Book Actions Media Iregular
Past Tense
Book Actions
Mixed Regular
and > Future
Irregular Past Tense
Tense Verbs
+Action Trips
Generalize
Across
el Double Past
Tense
Regular and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Past Tense Regular
2D Regular »| Past Tense Regular | PastTense Irregular
Instructor Past Tense > »| Past Tense
. 3 2D Irregular >
Actions Child Actions Instructor
Actions
Regular Generalize
Past Tense > Across
Book Actions Media Irregular
Past Tense
Book Actions
Mixed Regular
and »  Future
Irregular Past Tense
Tense Verbs
Go/Went o Verbal .| Nonverbal
+Action Trips Trips
Generalize
Across
Media Double Past
Tense
Regular and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Past Tense Regular
2D Regular »| Past Tense Regular | PastTense Irregular
Instructor Past Tense > »| Past Tense
: 3 2D Irregular >
Actions Child Actions Instructor
Actions
Regular Generalize
Past Tense > Across
Book Actions Media Irregular
Past Tense
Book Actions
Mixed Regular
Irregular Past Tense Tense
Tense Verbs
Go/Went o Verbal .| Nonverbal
+Action Trips Trips
Generalize
Across
Media Double Past
Tense
Regular and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Past Tense Regular
2D Regular »| Past Tense Regular Past Tense Irregular
Instructor Past Tense > »| Past Tense
: : 2D Irregular >
Actions Child Actions Instructor
Actions
> Across
Paskt:Arer_]se Media Irregular
Book Actions Past Tense
Book Actions
Mixed Regular
Irregular Past - e Tense Happened
Tense Verbs
Go/Went . Verbal .| Non-verbal
+Action Trips Trips
Generalize
Across
hiEelE Double Past
Tense
Regular and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

A 4

Mixed Regular

and
Irregular

Past Tense Regular
2D Regular »| Past Tense Regular | PastTense Irregular
Instructor Past Tense > »| Past Tense
: : 2D Irregular >
Actions Child Actions Instructor
Actions
> Across
Paskt:Aretr_]se Media Irregular
Book Actions Past Tense
Book Actions
Mixed Regular
Irregular Past - e Tense Happened
Tense Verbs
Go/Went . Verbal .| Non-verbal Community
A e - Trips - Trips Trips
Generalize
Across
Ml Double Past
Tense
Regular and
Irregular

Book Actions




Go/Went
P: R/E Room
Labels

Irregular
Past Tense
Child Actions

Past Tense Regular
2D Regular »  Past Tense Regular | PastTense Irregular
Instructor Past Tense > »| Past Tense
: : 2D Irregular >
Actions Child Actions Instructor
Actions
> Across
BPaskt"Aretr)se Media Irregular
Q0K ACHIoNS Past Tense
Book Actions
Mixed Regular
Irregular Past Tense Tense Happened
Tense Verbs
Go/Went . Verbal .| Non-verbal .| Community
+Action | Trips |  Trips Trips
Generalize
Across
Ml Double Past
Tense
Regular and
Irregular

A 4

Mixed Regular

and
Irregular

Book Actions
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Functions of Objects

The following I s not
rather a depiction of the relationships
between prerequisite skills across domains
leading up to the Functions of Objects
programs.



Functions of Objects

Non-verbal Imitation-
Actions on objects

In the Non-verbal Imitation program the instructors
should teach the learner to perform the actions that
the objects are used for. For example, drink with a
cup, eat with a spoon, Color with a crayon etc.



Functions of Objects

Nonverbal Imitation
Actions on objects

Matching
Objects and
Pictures

In the Matchingprogram, the instructors teach the
learner a prerequisite skill to Receptive Picture and
Object identification. Multiple exemplar teaching and
using large field sizes increases the complexity of visual
discriminations without the demand for both visual and
auditory discriminations that the learner needs to make
in the Receptive Functions program (i.e., matching is a
foundation skill).



Functions of Objects

Non-verbal Imitation
Actions on objects

/

Receptive Object/Picture

Matching / Identification
Objects and

Pictures

The learner has acquired and generalized the skills of
imitating actions on objects and also matching stimuli that
were used in the imitation programs to their identical and
non-identical counterparts and now in the Receptive
Object/Picture Identificationprograms the learner will

acquire the skill of discriminating objects and pictures based
on their label.



Functions of Objects

Non-verbal Imitation- \
Actions on objects

Receptive Object/Picture
Matching Identification
Objects and

Expressive
Object/Picture
Labels

Pictures

So far the learner has done the following: imitated with objects,
matched the objects and receptively identified the objects. As
the responses are mastered receptively

across multiple exemplars, groups of items should be presented
in a baseline to determine if any of the item labels need to be

formally introduced as targets in the Expressive Object/Picture
Labelsprograms.



Functions of Objects

Non-verbal Imitation
Actions on objects

—

Receptive Object/Picture
Identification

Objects and Expressive
Pict i i
ICtures Object/Picture
Receptive Labels

Instructions

Once the learner has acquired the skill of

imitation of actions on objects/gross motor etc.

It makes sense that next the learner would be

l ntroduced to the
acquire the skill of performing these actions
when instructed to do so in the Receptive
Instructionsprograms.

N a meé



Non-verbal Imitation
Actions on objects

\

Receptive Object/Picture

.and now

Functions of Objects

: |dentification |3 Receptive Action ID an
M_atchmg Expressive Action Label
Objects and \ \
Pictures ,
Expressive
Receptive Object/Picture
Instructions Labels
So.what has the | earne

|t Il s ti me fo

©2009. 2011, 2013 ,2014 Ray Cepeda 104



Non-verbal Imitation- \

Actions on objects

Receptive Object/Picture

Functions of Objects

| > Receptive Action ID ano

Matchi Identification
_atc g Expressive Action Labels
Objects and \ \
Pictures _
Expressive
Receptive Object/Picture
Instructions Labels

Receptive Functions of
Objects
PY G¢2dzOK K9
OFdzy OuUA2y Ay 3
F2NJ 0 Fdzy O
R: Learner touches the
correct picture in the field.

2yS UKFGQa F2NJ
) Dé 2NJ 42 KI G Q&

So.what has

.and now 1t
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Functions of Objects

Non-verbal Imitation
Actions on objects

\

Receptive Object/Picture

i Identification | > Receptive Action ID ano
M_atchmg Expressive Action Labels
Objects and \ \
Pictures _
Expressive
Receptive Object/Picture
Instructions Labels

of Objects

Receptive Functions

Expressive Functions of Objec
PY a2KFG A& | 0AGSYOL F2NKE
WY G6Cdzy QUA2ZIlyAy30éE 2NJ
GCKS O6AUSYOD A&l F2NJ 0Fdzy OQOUuA2Yy Ay
So.what has the | earner done ¢
.and now it is time for the | e
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Non-verbal Imitation
Actions on objects

Functions of Objects

\

Matching
Objects and
Pictures

Receptive Object/Picture
Identification | > Receptive Action ID ang

\

\ Expressive Action Labels

Expressive

Receptive
Instructions

Object/Picture
Labels

of Objects

Receptive Functions

\l/

Expressive Function
of Objects

Reversed Expressive Functions of Objects

wY a0202S0O0 fI 0SSt 0 dé

Y a2KFEG R2 0Fdzy Ol A ;

v 0

2

0 ¢

NJ aL
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Categories

The following I s not
rather a depiction of the relationships
between direct prerequisite skills and indirect
prerequisite skills across domains leading up
to the Categories programes.



\( W\‘*)
L\\

vk 2 (1\ (m“:?(yl.
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Matching Identical
Objects/Pictures
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Matching Identical
Objects/Pictures

Matching Nonldentical
Objects/Pictures
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Matching Identical
Objects/Pictures

Matching Nonldentical
Objects/Pictures

Category Matching
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Matching Identical
Objects/Pictures

Matching

Matching Nonldentical
Objects/Pictures

Category Matching

Associations
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Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Objects/Pictures

Category Matching

Associations

4
/7
7 d
4 7’
e
ke g

Rec. Picture IDy
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Matching Identical
Objects/Pictures

Matching

Matching Nonldentical
Objects/Pictures

Category Matching

Associations

\ p',

Rec. Picture ID|

e
7

Receptive Categories
Y G¢2dzO0K 60k
R: Learner touches the correct
pile of three cards.
G!' yAYLFEt&aég | NB |
for many learners.

(i SA2NB O D€

322R FTANAI

©2009. 2011, 2013 ,2014 Ray Cepeda

115

Ol G ¢



Matching Identical
Objects/Pictures

Matching

Matching Nonldentical Category Matching
Objects/Pictures

Associations

\ p',

Rec. Picture ID|

e
7

Rec. Animal ID

Receptive Categories
Y G¢2dzO0K 60k
R: Learner touches the correct
pile of three cards.
G!' yAYLFEt&aég | NB |
for many learners.

(i SA2NB O D€

322R FTANAI

7
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Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Category Matching

Associations

Receptive Categories

Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, e 7 pile of three cards. Expressive Categorie
it e G!' yAYLFEt&aég | NB | 132 with Visual
/ e for many learners. PY a2KIGQa
\J ;. L7 -7 > — -7l wy a! 060l
k ,// ’/” I terS”’] //
Rec. Picture ID| - - hrerspersalmay:
\ _-Z ’,,*’f’acmtate gene;rfa1|zat|on
Rec. Animal IDk~" - Rt
Exp. Animal Labels R
Exp. Animal Soundg ~
Documents\CLIENTS\Client Videos\Albin, D\Danny Exp Categories whats a 0709.M0OV
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Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_Exp_Categories_whats a ___0709.MOV

Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Objects/Pictures

Category Matching Receptive Categories

PY a¢2dzOK 6Ok

e 7 pile of three cards.

R: Learner touches the correct

(i SA2NB O D€

Associations

Expressive Categorie

it e G!' yAYLFEt&aég | NB | 132 with Visual 0
4 e % ~
/ L’ for many learners. Y a2 KFuQall
\J )7 7 7 ~- 4_7] wy &t 60F S
Rec. Picture ID| 2 S _InterSpersal may”
. \ _.zz __-~"facilitate generalization
\ Rec. Animal ID Pt o Exp. Cat. Without Visual
. Pad di
Exp.Pict Labels Exp. Animal Labeld . //
\ -~ a
e /7
// /
Exp. Animal Soundg /
/

L 52yQF YY24
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Matching Identical
Objects/Pictures

Matching

Associations

Matching Nonldentical Category Matching Receptive Categories
Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, e 7 pile of three cards. Expressive Categorie
/ .7 G!' YAYLftaeg NB | 132 with Visual i
. s for many learners. Y a2 KIGiQall
\J /. L7 -7 > — -7l wy a! o60IfS
k’ .7 _-" - --" L7
Rec. Picture 1D - _lnterspersal may
\ == ~ __-~"facilitate generalization
\ Rec. Animal ID Pt /// Exp. Cat. Without Visual
Exp Pict Labels Exp. Animal Labelg /,/ //"

7’
s
7
e
7

Exp. Animal Soundg

\\ L 523/9]1'

Reversed Animal |
{2dzyRa az2Kz2 3]t ea

Reversed Categories

PmY a¢Stt YS
wMY a0b2dzy oo
PHY a¢Stt YS |yp

642 dyfRY Ké 6 b 2 dzy o]o

Documents\CLIENTS\Client Videos\Albin, D\Danny tell me a_tell me another 0709.MOV
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Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV
Documents/CLIENTS/Client Videos/Albin, D/Danny_tell me a_tell me another_0709.MOV

Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Category Matching

Associations

Receptive Categories

Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, e 7 pile of three cards. Expressive Categorie
it 7 G!' yAYLFEt&aég | NB | 132 with Visual 0
/ e for many learners. Py a2KIFGQall
\J 7 7 -7 > —--7] wy a! 60 fiS$S
— - Interspersal may”
Rec. Picture ID| - - hrerspersalmay:
\ _-= ’,,*’f’acmtate gene;rfa1|zat|on
\ Rec. Animal ID T o Exp. Cat. Without Visual
. d /// di
Exp.Pict Labels Exp. Animal Labelg It ,//
\ -~ a
s 4
// 4
/

Exp. Animal Sounds

A\

\

Reversed Animal
{ 2dzy Ra

i PH Y
az Kz all ea

Reversed Categories
PmY

a¢esStt YS |
wMY a0b2dzy oo
aecStt YS ypR

642 dyfRY Ké 6 b 2 dzy o]o

Reversed Format
Intersperse All Categories
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Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Objects/Pictures

Associations

4
/7
7 d
4 7’
e
ke g

Rec. Picture ID| \

Rec. Animal ID

N

Exp.Pict Labels

Category Matching Receptive Categories
PY a¢2dzOK 60F[ESIA2NEO PE
R: Learner touches the correct
7 pile of three cards. Expressive Categorie
G!' yAYLFtagég | NB F 132 with Visual 0
for many learners. PY a2 KFGQal|l
-7 ~- — -7l wy a! o60IfS
/// ’Ipt—efsﬁe’rsal may” ’
_.zz __-~"facilitate generalization
,,/’/ /,’/ Exp. Cat. Without Visual
Exp. Animal Labels R //"

7
7
-,
7
Pad 4

Exp. Animal Soundg ’

\\§| L 52y9r

Reversed Categories

PvY ¢Sttt YS
wMY a0b2dzy oo
Reversed Animal [ Sl PHY ac¢cStt YS FyR
{2dzyRa G2K2 afl 24| 642 dayRY Kaob 2 dzy ofo

Rec. and Exp. Looks Like

G¢2dzOK GKS 2vy3$

ac¢c St 0K} @

YS a2YSGKAy3

u

Intte:iqgvi‘;zae dIIFE(})ar\e o% 4 0
A1erspg : 3 dzy

SH

Complex Categories

aeStt YS + o/}
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Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Objects/Pictures

Category Matching

Y

Associations

Receptive Categories

R: Learner touches the correct

aG¢2dzOK 60l

(i SA2NB O D€

/ 4
, e 7 pile of three cards. Expressive Categorie
it e ! yAYFtag NB | 132 with Visual 0
4 e % ~
/ e for many learners. Py a2KIFGQall
\J P g -7 > -7 wyY da! o60I§iS
K -~ - -- 7
Rec. Picture ID) - - _Interspersal may”
i \ = __-~"facilitate generalization
\ Rec. Animal ID Pt o Exp. Cat. Without Visual
. .7 7]
Exp.Pict Labels Exp. Animal Labeld . //
\ -~ a
e /7

Exp. Animal Soundg

A\

\

Reversed Categories

{ 2dzy R&

Reversed Animal

PmY a¢Stt YS |
wMY a0b2dzy oo
.Sl Py ¢Sttt YS FyR

62Kz &l 23] 6a2dyRY Ké& o b 2 dzy oo

GeStt

Rec. and Exp. Looks Like versed For.
Ge2dz0K GKS 2yS8 GKE (k6 KAKIK—2y8 Intte:;%i%ea 1 6o s [
aesStt YS az2YSGKAy3 aGkp G 22 | ASEX : 3 dzy
Various Negation Complex Categories
Programs Y ¢Sttt YS o6/}
Complex Categories + Negation
Y ¢Sttt YS I 60FrGSI2NE blidzf £t AFASI
YS ¢ KNES—06/ | (S 32 Ndeobesure to have the learner discriminate
between this format and the previous
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Matching Identical
Objects/Pictures

Matching

Associations

Matching Nonldentical Category Matching Receptive Categories
Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, // 7 pile of three cards. Expressive Categorie
/ .7 G!' YAYLftaeg NB | 132 with Visual i
. s for many learners. Y a2 KIGiQall
\J ;. L7 -7 > — -7l wy a! o60IfS
— - Interspersal may” -
Rec. Picture ID| - f_l,]t'ef persalmay.
\ _-= - “facilitate generalization
\ Rec. Animal ID T o Exp. Cat. Without Visual
. d /// 7]
Exp.Pict Labels Exp. Animal Labels - //
\ //// /
s 4
e 4
Exp. Animal Soundg /
/
\ Z
L 52y Q Il Reversed Categories
PmY a¢Stt YS |
wMY a0b2dzy oo
Reversed Animal [ Sl PHY ac¢cStt YS FyR
{2dzyRa aGa2K2 3|l ea] 6a2dayiRY Ké o b 2 dzy o]
Rec. and Exp. Looks Like versed For.
Gc2dOK (GKS 2y$ KF Gk KK Z‘IAIntte?%iiea A
aeStt vS a2vSikay3a dkpd t22la iP% : 3 dzy
Various Negation Complex Categories
Category + Noun Programs Y a¢Stt YS | o/} i
PY G2KLEGQa &2dN Hl 92NRGS 600 (SIBYNBUKE Z
wY aobzadyue _ Complex Categories + Negation A
- - L Y aestt YS |t 00 GSA2NE bljd t AFASI
G¢Stf YS ¢KNES 06/ | S 32 Ndeob®sure to have the learner discriminate
between this format and the previous
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Matching Identical Matching Nonldentical Category Matching Receptive Categories
Objects/Pictures Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, // 7 pile of three cards. Expressive Categorie
/ 7 G!' YAYLftaeg NB | 132 with Visual i
Matching / e for many learners. Py a2KIFGQall
Associations \1 //' 7 -7 > — -7l wy a! o60IfS
k 7 ,”’ -=" L
Rec. Picture 1D s _Interspersal may
\ _.zz - “facilitate generalization
\ Rec. Animal ID T o Exp. Cat. Without Visual
. d /// 7]
Exp.Pict Labels Exp. Animal Labels - //
\ //// /’
s 4
// /
Exp. Animal Soundg /
/
\ Z
L 52y Q Il Reversed Categories
PmY a¢Stt YS |
) - wMY a0b2dzy oo
Likes vs. Dislikes LA A
PY 4L tA1SkR2y4da]leAaA18 60FGST2 dﬁ/ r?‘edA”'mZ'z <5 7] ?,:”éYz d;ffm%f}(féé\gszdz'y{;i‘
wY GL fA1SkR2ylud tA1S ortds %us% &y
TNBY (GKS alry$S OpiGaS32NBové 2N
L R2y Qi tA1S oal YS AdSxuos | A e K~ S 4~ NVl O~
AGSY FNRY alyYS Ol d932NE b REcRandiEXp. Looks Like rsed For
G4¢2dzOK GKS 2y8 GKI (k6 KADK Z‘Iﬁlntter 11 ﬁ"g{?r 6
GeStt vS a2YSGKAy3d GKy6 T 22 Lt V3 dzy
Various Negation Complex Categories
Category + Noun Programs Y a¢Stt YS | o/} i
PY G2KLEGQa &2dN Hl 92NRGS 600 (SIBYNBUKE Z
wY aob2dyoe A Comple>A< Categorie§ + Negation A
- - L Y aestt YS |t 00 GSA2NE bljd t AFASI
G¢Stf YS ¢KNES 06/ | S 32 Ndeob®sure to have the learner discriminate
between this format and the previous
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Matching Identical
Objects/Pictures

Matching Nonldentical

Matching

Category Matching

Receptive Categories

Associations

Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, // 7 pile of three cards. Expressive Categorie
/ 7 G!' YAYLftaeg NB | 132 with Visual i
/ e for many learners. Py a2KIFGQall
\J 7 7 -7 > —--7] wy a! 60 fiS$S
— - Interspersal may” -
Rec. Picture ID| - f_l,]t'ef persalmay.
\ _-= - “facilitate generalization
\ Rec. Animal ID T o Exp. Cat. Without Visual
. d /// 7]
Exp.Pict Labels Exp. Animal Labelg g ,//
\ //// /’
s 4
// /
Exp. Animal Soundg /
/
\ Z
L 52y Q Il Reversed Categories
PmY a¢Stt YS |
Yes vs. No wMY ad6b2dzy Qo
P vs. NP Reversed Animal .S PHY aceStt YS | yR
: {2dzy Ra a2Kz2 a|l &a WHY d&0b2dzyojo
Rec. and Exp. Looks Like versed For.
Likes vs. Dislikes Ge2dz0K GKS 2yS (KL (k8 KJOK—2£8 Intte:;%i%ea ||E}aeo%<" 0
aeStt vS a2vSikay3a dkpd t22la iP% : 3 dzy
Various Negation Complex Categories
Category + Noun Programs Y a¢Stt YS | o/} i
PY a2 KIFdQa &2dN) Hl G2NRGS 0O GSIRNBOKE Z
wY aob2dyoe A Comple>A< Categorie§ + Negation A
- - L Y aestt YS |t 00 GSA2NE bljd t AFASI
G¢Stf YS ¢KNES 06/ | S 32 Ndeob®sure to have the learner discriminate
between this format and the previous
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Matching Identical

Matching Nonldentical

Category Matching

Receptive Categories

Objects/Pictures Objects/Pictures PY a¢2dzOK 6O0FH[SA2NBO ®¢
S | R: Learner touches the correct
, // 7 pile of three cards. Expressive Categorie
/ 7 G!' YAYLftaeg NB | 132 with Visual i
Matching / e for many learners. Py a2KIFGQall
Associations \1 //' 7 -7 > — -7l wy a! o60IfS
k 7 ,”’ -=" L
Rec. Picture 1D - _lnterspersal may
\ . __-~"facilitate generalization
\ Rec. Animal ID T o Exp. Cat. Without Visual
. d /// 7]
Exp.Pict Labels Exp. Animal Labelg g ,//
\ //// /
s 4
// 4
Exp. Animal Soundg /
/
\ Z
L 52y Q Il Reversed Categories
PmY a¢Stt YS |
Preps wMY a0b2dzy oo
Reversed Animal .S PHY aceStt YS | yR
{2dzy Ra a2Kz2 a|l &a WHY d&0b2dzyojo
Exp. Opp
Rec. and Exp. Looks Like versed For.
Yes/No Likes vs. Dislikes Ge2dz0K GKS 2yS (KL (k8 KJOK—2£8 mtte?%‘;ea ||E;aeo%<" 0
Factual aeStt vS a2vSikay3a dkpd t22la iP% : 3 dzy
Various Negation Complex Categories
Category + Noun ’ Pri)gramsv - Y a¢Stt YS | o/} i
PY G2KIGQa &2dzNJ HlI G2NRGS 60F GSIANBOKE IZ
wY aob2dyoe A Comple>A< Categorie§ + Negation A
- - L Y aestt YS |t 00 GSA2NE bljd t AFASI
G¢Stf YS ¢KNES 06/ | S 32 Ndeob®sure to have the learner discriminate
between this format and the previous
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Back to the Sample Flowchart: First Draft.
Notice how the sequences in the first three domains change.
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Advanced Programming

A Working towards conversational language:
Prerequisites:

A Generalized WH Discrimination in asking and
answering forms and all other prerequisites),

A Generalized Categories (through the advanced
programs.

A Same vs. Different + why (good supporting
programming)

A HIGHLY INDIVIDUALIZED!



WH Discrimination (Generalized)

Prerequisites: Many abstract language programs
and all prerequisites for the programs noted
below.

1. Who = People Id, Occupations, Pronouns

2. What/what doing/what did/ (what going to do)
= Object/Picture ID, present/past/(future tense)

3. Where= Locations, Prepositions etc.

4. When= Temporal discriminations, first/last,
before/after, wait etc.



WH Discrimination (Generalized)

5. Why= all other WH preregs., Emotions (child
and others, predicting outcomes, etc.

6. How:(did/do/going to/tell me what to do) =
Procedures, Tenses, Sequencing, First/Last,
Before/After etc.

/. Manding for Information:Very important
supporting program!!



Categoriessee previous chart

Same/Different + WhyObject labels, Components,
Plurals, Opposites, yes/no, likes/dislikes, question
discrimination, functions, categories,
prepositions, same/different (visual and non-
visual), same but different (visual and non-visual),
guess, describe etc.

uments\CLIENTS\Client Videos\Alex R_RW Board\Teaching Different 7-12-2009.MOV

Note: When you are developing a program at this
level all skills MUST be generalized prior to
considering it mastered other wise you are just
teaching rote responses!
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Conversati on

A The following formats may be useful at
making decisions regarding HOW to assemble
the individual components of a conversation.

A The following also assumes that you have
identified the prerequisite steps for each
component and the learner either is learning
or has learned and generalized these other

supporting programs.



Sample Ss:
"What’'s your name?"

"How old are you?"

Social Question* "How are you?"

"Where do you live?"

" Hi (l earner’s name) "
"Bye (l earner’s name)"
"Who loves you?"

"What’'s your mommy’ s name
"What' s your daddy’'s name
"What’'s my name?"

"Who’ s your teacher?"

"How are you doing?"
"Who takes care of you?
"Who are your friends?"

N )

"What's your favorite drink?"... color’
"What's your phone number ?"
“ThankRyo¥bu’'re wel come

"l love you" - R: | love you, too

"What color eyes do you have?"

"What color hair do you have?"

“What does your daddy do?" ... mommy
“Do you have any pets?” .7"what kind?”

Generalized SPs:
What town do you live in?

What i s your mother’s name?
Who’ s your mom?
What is your father’s name?

Who is your father?

What’'s your teacher
What do you like to drink?

What color are your eyes?

What color is your hair?

Where do you go to school?

What is your school

S name?

Documents\CLIENTS\Clieh P13\ ielrl vl Bdaray R (A i idr (R 8 Zoard to no board 7-2-09.MoV 135
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Social Question%% Reciprocal Conversation

Sample Ss: R:

“My favorite color is (color).” “My favorite c
“My name is (n‘aMne )ndme i s (name) .’

“My daddy’s name is (name) .’ et c.
“My sister’s name is (name).”

“ i ve at (address) .”

“My name is (name) .’

“My friend’s name is (name) .’

“ l' i ke to kick/roll/throw/etc. the ball.”
“My (clothing) is (color).”

“1" m building a (object).”

“ am (actioning) with (object).” “ am (action) w
“My teacher is (name).”

“My hair is (color).”

“ have (color) eyes.’”

“My favorite food is ”

“My favorite ice cream is _ ”
“My favorite drink i+s ”

“My favorite frwuvit i1s ”

“My favorite ani mal s ”
“Good morning (child’s name).”

“Good night (child’s name).”
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Social Question%% Reciprocal Conversatio'\

Intersperse Previously Acquired
(also targeting the total number of
consecutive exchanges)
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Social Question%e

Reciprocal Conversatio"\

Statement/Statement

(to teach the learner to recognize a topic)
Y aL tA1S 60FGST2NE

wY aL tA1S

4

Intersperse Previously Acquired
(also targeting the total number of

A ] SopRsesutive exchanges)

ORATTFSNBY

[j

AGSY FTNRY al yYs



Social Question%e

Reciprocal Conversatio"\

Statement/Statement

Intersperse Previously Acquired
(also targeting the total number of
consecutive exchanges)

Intersperse Previously Acquired
(also targeting the total number of
consecutive exchanges)
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Social Question%e

Reciprocal Conversatio"\

Statement/Statement

Intersperse Previously Acquired
(also targeting the total number of
consecutive exchanges and focusing on generalizatjon

(also targeting the total number of

Intersperse Previously Acquired
consecutive exchanges and focusing on generalizatjor

Statement/Statement/Question

SsbD: "I Ilike (food).* R: "I
SsbD: "1 like (animal).” R: “I
SD: "1 like (kind of 1 ce cre
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Social Question%% Reciprocal Conversatio'\

Intersperse Previously Acquired
Statement/Statement (also targeting the total number of

consecutive exchanges and focusing on generalizatign

Intersperse Previously Acquired -
(also targeting the total number of Statement/Statement/Question

consecutive exchanges and focusing on generalizatign)

Intersperse Previously Acquired
(also targeting the total number of
consecutive exchanges and focusing on generalizatign)
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Social Question%% Reciprocal Conversatio'\

Statement/Statement

Intersperse Previously Acquired

Intersperse Previously Acquired
(also targeting the total number of

(also targeting the total number of
consecutive exchanges and focusing on generalizatign

Statement/Statement/Question

consecutive exchanges and focusing on generalizatign)

Question/Statement/Question

5

Y G52 &2dz tA19
WY G, Sakyz2z 52

\

Intersperse Previously Acquired

(i S @psanpyng teqorg ngniprgf ¢

onsecutive exchanges and focusmg on gener,afzatl n),
f oal L

I
C
Y4
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Social Question%% Reciprocal Conversatio'\

Statement/Statement

Intersperse Previously Acquired

Intersperse Previously Acquired
(also targeting the total number of

(also targeting the total number of
consecutive exchanges and focusing on generalizatign

consecutive exchanges and focusing on generalizatign)

Statement/Statement/Question

Question/Statement/Question

\ (also targeting the total number of

/

Intersperse Previously Acquired
(also targeting the total number of

consecutive exchanges and focusing on generalizatign)

\

Intersperse Previously Acquired

consecutive exchanges and focusing on generalizatign)
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Social Question%% Reciprocal Conversatio'\

Intersperse Previously Acquired

Statement/Statement (also targeting the total number of
consecutive exchanges and focusing on generalizatign

Intersperse Previously Acquired -
(also targeting the total number of Statement/Statement/Question

consecutive exchanges and focusing on generalizatign)

Question/Stateme nt/Q uestion Intersperse Previously Acquired

\ (also targeting the total number of

consecutive exchanges and focusing on generalizatign)

Intersperse Previously Acquired Statement/\WH Question

_(also targeting the total n_umber of L 1. I wentto: McDonalds What did you eat?
consecutive exchanges and focusing on generalizatign) 2. thepark  play?
3. the store buy?
4. the zoo see?
5. thelibrary read?
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Social Questions Reciprocal Conversatiorf—-o Intersperse Previously Acquired
(also targeting the total number of

consecutive exchanges and focusing on generalizati(ln)

Statement/Statement
Intersperse Previously Acquired .
. tatement/Statemen tion
(also targeting the total number of > Statement/Statement/Questio
consecutive exchanges and focusing on generalizatign)

Intersperse Previously Acquired

Question/Statement/Question (also targeting the total number of
consecutive exchanges and focusing on generalizatign)

Intersperse Previously Acquired
(also targeting the total number of Statement/WH Question
consecutive exchanges and focusing on generalizatign)

Intersperse Previously Acquired
(also targeting the total number of

/ consecutive exchanges and focusing on generalizatign)
Rolling Conversation

Random presentation of all the above conversational SP's and R's . The culmination of all of these
programs and the corresponding prerequisite skills should facilitate a cohesive and topical conversation
with the learner. At this level, it is key to be sure that the learner is engaged in practice both formally
and incidentally, under both discriminative control as well under the control of the MO.

Documents\CLIENTS\Client Videos\Michael K\P1010802.MQOV
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